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ABSTSACT ' / ' t ' ' 

, The philosophy of Unified Eduication is holistic, 
unidisciplinary, and generali'stic. The probleas raised by these 
attributes are the attendant difficulties in 

collcction/analysis/projefction on a ti«e/content grid; the flux of 
sethodological ground rules; and the tentativeness of generalists to 
project while they are in a stage of collection and analysis. The 
'solutions to these probleas are: a huaanistic ethic, a netaphorical 
method, and a posit ivistic stance. (Author) — ^ 
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BEST con • ■■ ; 

i?drtfc^tic/2 pay som ^ort of daa to ^holistic"* mi "Jhftt^r^tiv^** aim of 

* 

libxaxic^f factMi<^s offices as voli.^ sc}}ools-have fcend<^ to fc33<?<^ a . 
tjwtiilUonal Jtii)eral rxxfdl for education. .This, node! cmphasix^^ rationalixation 
of prokX^ and curricula into discreet tmits. It stresses specialisation and 
division of les^mittct by disciplines^ • ' \ 

Liberal ediscation has been tM dominant rfode for learnip^ in ttjc United 
States tiirousrhout the past l$d years^ And it has served us tfi?Ii* f^e have 
produced a goodly mmbex of architects t^ho are philosophers. and office x^x^rkers 
who axe poets. IMl this u'hile at the sam tine educating brain surgeons r 
mlecular biologists and specialists in jSth century colonial serial lifei 

Ha^^vere as our society has gro^m rriore interdependent cfurijng the past fiftq 
years, a number of problems have arisen that cannot ife solved by rationalization 
and division. JProbleitiS like overpopulation r energy, tUrbaxy^zationt alienation, . 
pov^ty, resource allocation and indeed problem^ of soul andJ^pirit^ these 
cannot ba solved by aggregating sp^ialists from a variety gf disciplines In 
panels'* or advisory eo::missions** Tor ty specialists from ten disciplines 
cannot solve a multi-* faceted problem unless they can transcend the boundaries 
• of their om training^ Thisf^ the function of Unified Education^ ' 

I In this sense then, Wfi^rf Education is not really inter-disciplinary - or 
everi multi'-disciplinary. It is uni-^disciplinary. It accepts as valid the concept 
of siyre^rgy articulated by Hilliam Jasnes: that the whole, of a problem is more 
tliatj tdie sxm of its parts. To be uni-disciplinary means to have a whole netv 
genital perspective about a situation. ^ It always transcends the specific. 

""C^neralists"* need not be thought of as "wool gathering'^ Utopians. It is 
possible ho have a sense of discipline fir the narrow meanin^^ of that word) 
al>Qut the undefined*". It is possible to follw orderly procedures and logical 
pripccsses while dealing with open ended and diffused problems. A holistic 
perspective can be just as rigorous as a* careful dissection. 

These then are the general attributes of Unified Education: a holistic 
j?^ <?p- a ujnidisciplihartf' methodology; and, a rigorous approach to 

generali zatlon. 



.Tim Scylla ChAtyhdis of Unified EcTucation iantasy ^mcl tahric^tion* 
t^'ithoMt solM exp€!x:lmti^l df«ta*from 4 t^l<Je variety of soutces tht^ Unified model 
bt^f fimn^ Xt beeves <^i,ther a pleasant dr^m mtld or «n :xrtifici^X construct. 
Poop£^ wbo^^plcy thsi unifi^ appxmdli dutit>g the n^xt ten ymti^ s/>&uld avoid ' 
th0S0 double dat^0ts* 

fbct s^tructures fox learning that they cte^tta should Mvx5 validity ih te^d 
of feh^ thre€? attriljutes lifted ahov^o* \ » ^ 

I he^itat^ to susrgrest it^ Jbat my tentatiV;^ conclusion is thAt a p4sxvasive 
deration to humanlsnt i» one of tha ao^t logical rudders for unified iKfucatdr^ 
to awiJjtoy^ Jt am mry^f this since I to^W thu pitfalls found in a tck? ri^id 
adbwenae to any ^^i^nr. NaverthaJtasrs/ <ihe ethics of a unified perspective should 
b^ cl^rly airticulattad if it is to have^miivsrsal validity. 

The central proMem of d^yelopincf a holistic perspective is the creation of 
a tiiM/cx>ntcnt grid . There are no *'finar solutions for problms. Learning about 
a if^tuation that is in prtx:es3 is i±self a process. Whitehead's perception of 
process in thought must be plugged into a never ending systematic collection*- 
analysis-'prgjection spectrum. This spectrum^is infinite* For example^ a problem 
such as population Is never static. Strategrl^s fpr dealing with this problem must 
be based on a continuing process of coll^€ion of informahion analysis an'd 
projection of goals (ngte: never statements of ""conclusion"') • This sort of 
amorphous process is never *'tidy**. 
♦ 

Change is endemic. A Unified perspective simnly admits its impotence to 
conquer flux* 

Tile centraf problem of a uni-^disciplinary methodology is that its ground 
rules are continuously thanging* One holistic problem may be approached in one 
Vay/ while yet another must have a vastly different sdt of .procedures* 

» 

J believe 4and ^lain 1 hesitate to affirm this) that a metaphorical 
mett^ology seems to me to be the best Approach to ntost r^hole learning problems. 
Conceptual analysis^ perceptual a^lyals and product analysis seem wholly deficient 
to me as methods of approaching whole problems. 

Mlliam Gordon's work with metaphors as creative change agents seems to me 
to he on the right track.. Methodologically he approaches ^'solutions" through 
metaphorically induced flashes of insight. It is a ''chickett and egg'' problem 
whether metaphors change situations or situations change metaphors'* 

Xn any case, whatever uni^f-disciplinary methodology is employed, the erhphasis 
. for thW problem solver should be inconoclastic and transcendent. The primary 
mode should always be to **get above"* the problem or situation. To see it with the 
roving eye of the eagle rather than th^ stationary view of the rock. Eschewing 
the stable comfort of the "familiar'' is the hardest task for novices who wish to 
prac±lca uxtified learning and teaching. " , 



HmUVc ms Cfftttr^X problem in adoptipij a riffomua uppran eh to f^tt^rsatim 
Xictt in th9 reluctance of ctmi*)t«li8ts to ponit fixea point ntaU mnt,^ whiid 
0Vmt0 «r« in fim ^ there i»,m>xo to to done, that/ ct*/. "^'o cdwot pr0ject 
Mt this point vitboat mro dafra**. 

r/iero ia n«v«r enough cfafc*. lisoirin^ to t^boloness is not th& sMmci m 
ttapirin^' to complatmoss or t&tjtlity (In /acfc, th^J^tt^r s«er» Antithetic to 
whol«n€$8)^' Tb6 tfholQ is *flMt exists .at this present itmont* bacisions must 
md0 — snd projection)} offarupt — with tho ssm i«ntativ^noss — andf tho 
smm surensss that chsrscterixQs the sea gull smoping towards a sumpicious 
shadow^ 

To hiclo from ijonoraliiatxons un^ei A cXoak of professional spccimisation 
is wrony. To avoid projection whila further coUtiction Of data is going on is 
wrong. To be afraid to be hentative is wrong. 

The solution i:o this problem seems to mo to lie in a Hind of "positivism" 
that ia wilXing to make 'projsctions while at the same time rmainlng open to 
tevisi'ons. 

In sm, the philosophg ot Unified Sducation is hoitstic, uni-disciplinarg 
and tTene rnli' 't. r' ^ g proMcms raised b\i these attributes are the attendant • 
difficalii "' i" c Slection/anamsis/proiection on a tim e/content trridf thd 
flux of met' ' > ' xrtcal tfromd rules f and the teritativene ?3s of tjeneralists t<g 
"project" wl Ij thdu are in a stave of collection and analu sis. The solutions 
to these problems that I yould posit at this point srret^a hmnanistid ethi£ , 
a metaphorical method, and a positivist stance. 
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